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ABSTRACT

This study examines students’ perspectives of the implementation of explicit teaching
of reading comprehension strategies in an online academic reading classroom context
at a university in Sumedang, Indonesia. The study employs qualitative research design
embracing the characteristics of a case study. The data are obtained from an in-depth
interview of students involved in the online academic reading classroom who have been
taught using explicit reading strategies instruction for one semester. The objectives of
the study are to explore students' perspectives of the role of the reading instructor, how
the explicit instruction assists them in improving their academic reading, and the
obstacles they find during the instruction. The data are analyzed descriptively by
conducting data reduction and categorizing the data based on the three aspects
formerly mentioned. The interview result points out a positive view about the
implementation of explicit teaching of reading strategies and its effects on the students’
academic reading improvement. The students also emphasize an essential role of the
reading instructor in guiding the students to master academic reading strategies in the
online classroom environment. The major obstacles encountered by the students are
common technical problems like connection, audio and video as well as the problems
with their fluctuating motivation in doing the online learning. However, all these
problems are not related to their positive view about the application of the explicit
teaching of reading strategies in the classroom.

Keywords: explicit teaching, reading comprehension strategies, students’
perspectives

INTRODUCTION

The ability to read and comprehend a text is essential for living in the 21st century in
which the flow of information is unstoppable (Israeli, 2017). For students, reading abilities can
offer up new learning opportunities to enhance their personal and intellectual development
particularly at the university level (Mullis, Martin, Kennedy, Trong, & Sainsbury, 2009).
Reading abilities are critical for them to produce high-quality writing during their studies.

However, numerous university students particularly those who are in their first year,
experience some issues in comprehending a text especially in reading academically (Poole,
2019). Consequently, the students tend to face obstacles in their academic life. Lack of
vocabulary, lack of comprehension of sentence patterns, trouble discerning the meaning of
words in context, and inappropriate classroom activities are among the most common
difficulties that students experience, particularly in the EFL setting (Alderson, 1984; see also
Rodli, 2018).

This fact highlights the need for a more efficient instruction in an academic reading
classroom. In providing a more effective instruction, one of the ways is to teach students to
use reading strategies in order to encourage active reading, ease monitoring, and improve
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comprehension itself (Brown, 2017; Scammacca, Roberts, Vaughn, & Stuebing, 2015). In line
with this, Onovughe & Hannah (2011) affirm that reading strategy is one of factors that
determine and enhance students’ reading comprehension ability.

With respect to this issue, reading instructors plays a crucial role to include strategic
reading into their classroom methods. Strategic reading referred to in this context is when the
readers (students) are aware of strategies in reading and understanding a text. Students are
able to consciously identify the difficulties they face in understanding the text and then look for
the most appropriate way to get out of these difficulties. This ultimately leads them to be able
to further develop their reading skills (Brevik, 2019). When reading instructors can provide
the right learning approach on how to apply effective reading strategies, students with low
reading skills can develop into strategic and skilled readers (Zare & Otman, 2013).

In the effort to support the students to become strategic readers, teaching reading
strategies explicitly is one technique that has been widely used. This technique is considered
effective in assisting student to effective reading and promoting students’ reading ability. This
is also particularly required for students who struggle with reading since they are unlikely to
find these strategies on their own (Pilonieta, 2010).

Furthermore, explicit reading strategies instruction is useful to ensure that students learn
in a more systematic manner (Khaiyali, 2017). This is based on an explicit instruction process
in which students are provided an explanation of learning aims, exercises, and feedback from
the teacher until mastery of reading abilities is attained and students can apply them
independently without the teacher’s help (Archer & Hughes, 2011). Moreover, explicit teaching
in reading comprehension is considered appropriate in helping students to be more
independent in learning reading and to apply reading strategies that have been taught in the
classroom into new texts (Atkins, 2013; Ballou, 2012).

In explicit teaching, there are four main stages that are usually carried out in core
learning activities (see Archer & Hughes, 2011; Tierney & Readence, 1995) which include: 1.
the stage of introducing reading strategies where students are given a series of examples and
the teacher explains the purpose of using the strategies; 2. the modeling stage where the
teacher explains clear guidelines for using and demonstrates the strategy; 3. the guided
practice stage where students together with the teacher try to apply the strategy in order to
prepare them to practice independently; and 4. the independent practice stage when students
practice independently in doing similar exercises.

Moreover, during the current pandemic where teaching learning process cannot be done
face-to-face, reading instructors should provide an appropriate approach for an online
classroom. In an online classroom, students are required to learn more independently even
though teachers still hold an important role to provide assistance and facilitate students in the
learning process. With regards to the more independent learning, explicit reading strategies
instruction seems to be suitable to use in an online reading classroom since students are
scaffolded to eventually master the reading strategies through its stages since they are
provided step-by-step demonstrations, a range of examples and non-examples, opportunities
to practice the strategies on their own (Archer & Hughes, 2004).

Several studies that discuss explicit reading strategies teaching have been carried out
in several research contexts such as at the primary level (Brevik, 2019; Ilwai, 2016; Pilonieta,
Hathaway, Medina, & Casto, 2019), secondary level (Fajriah, 2020), for students with special
needs (Braun, Austin, & Ledbetter-Cho, 2017; Salehomoum, 2018), and tertiary level (Ajideh,
Zohrabi, & Pouralvar, 2017; Zafarghandi, Hasaskhah, & Montaghami, 2016). However, there
is a little research on the students’ perspectives on the application of explicit reading strategies
instruction at the tertiary level in Indonesia particularly in an online classroom context.
Therefore, this research is intended to fill the gap. This study aims to identify the students’
perspectives on the implementation of the explicit reading strategies instruction in an online
academic reading classroom conducted at a university in Sumedang.
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METHOD

As mentioned previously, the purpose of this research is to examine students’
perspectives on the implementation of explicit strategy instruction in an online reading
classroom at a university in Sumedang. In accordance with the purposes and the setting, this
research employed a qualitative research design that incorporated a case study characteristic.
Like a case study, this research explored a “program, process, or one or more individuals”
(Creswell, 2009, p. 13). Furthermore, this research was conducted in a natural context in which
the data was collected from a real events (see Creswell, 2010).

The data were obtained from in-depth interview of students involved in the online
academic reading classroom. After finishing the online class via online learning management
system (LMS) for one semester, six students were selected purposively based on their
academic reading ability. An in-depth-interview then was conducted to each student to know
their perspectives about the implementation of online explicit reading strategies instruction
specifically from these three aspects: 1) the role of instructor in the implementation of explicit
teaching of reading comprehension strategies in the online classroom context; 2) how the
instruction assisted them in improving their academic reading, and 3) the obstacles they faced
in the instruction.

To obtain deeper information, an interview which involves semi-structured questions is
used. Therefore, in the interview process, interview guidelines were prepared, yet follow-up
guestions were flexibly included depending on the response of the respondents. It provided a
more flexible conversation between the interviewer and respondents as well as richer data.

The data analysis method used in this study is descriptive analysis. It was employed to
analyze the dimension of the students’ perspectives which covers three aspects namely the
role of instructor, the implementation of strategy instruction in improving their academic
reading and the obstacles they encountered during the instruction. The framework of the
implementation of the explicit strategies instruction employed to analyze the data were
dominantly proposed by Archer & Hughes (2011) and Tierney & Readence (1995).

FINDINGS AND DISCUSSION

As mentioned earlier, this research tries to identify students’ perspectives on the application
of the explicit reading strategies instruction in an online classroom in three dimensions: the
role of the reading instructor, how the instruction assisted them in improving their academic
reading, and the obstacles they faced in the instruction. Basically, there are the questions in
the interview guideline to elicit the students’ perspectives. However, in the in-depth interview
process, there are follow up-questions which are posed based on the students’ responses to
the question in order to dig deeper information about the aspect being asked.

Before discussing the role of instructor and the students’ obstacles in the instruction, the
students’ perspectives on the effect of the explicit strategy instruction in improving students’
academic reading in the online classroom will be explicated first.

Students’ academic reading improvement

Based on the interview, all respondents explain that explicit reading strategies
instruction assisted them in academic reading comprehension in online context. The students
consider the explicit instruction is required to help them use strategies in reading academic
texts. One of the students specified that after the explicit reading strategies instruction, she
was aware of the difference between reading for pleasure such as reading novels and short
stories, and reading academic texts. She stated that students need some specific strategies
in dealing with the academic texts. It shows that explicit reading instruction can be beneficial
for students to distinguish academic reading to reading for pleasure, especially when they
haven’t been exposed to the academic reading strategies in their previous learning
experiences. Referring to their statements in the interview, they haven’t been taught to use
reading strategies in previous reading courses. Based on their perspectives, they could
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improve their reading skills particularly in academic reading which is, in their opinion, more
complicated and difficult than reading other types of texts. It is similar to the result of the study
conducted by Nordin, Rashid, Zubir, & Sadijirin (2013) that revealed that increased reading
abilities are connected to the students’ awareness of the use of strategies while reading.

Moreover, the students also indicated that their motivation and engagement in the
process of reading increased after being taught the reading strategies in dealing with
academic texts. It is similar to what Ferlazzo & Sypnieski (2018) state that some research
shows that by explaining reading strategies to the students, they will be likely to be more
engaged in reading activity. The students affirmed that their confidence in the process of
reading also increase because they were taught the strategies in dealing with the text. This
state of self-confidence makes them more engaged to reading activity.

The fact that the explicit teaching in reading strategies promotes the students’
confidence might be true because of several reasons that the students elaborated. First, the
process of reading academic texts was easier for them since they know the steps to use the
strategies. One of the students also affirmed that after being taught and aware of the reading
comprehension strategies, the process in comprehending an academic text was far more
effective and faster. This fact led to the decrease of anxiety in reading. Beforehand, they felt
more anxious in reading courses because they often found difficulties to comprehend the texts,
in this context, English texts. Some of the students revealed some difficulties in reading
English texts such as lacking vocabularies and problems in getting the meaning of the words
in the texts. This is in line with what Alderson (1984) and Rodli (2016) state about common
problems students face in reading. Similar to Aldreson’s statement (1984), the students also
assert that in their previous reading courses, the learning activities in the classroom did not
suitable for them to get the reading skills required in their academic life. In their former reading
courses, they were frequently provided a range of examples of texts and asked to answer
guestions about the text without knowing the strategies in comprehending the text easily. It
might be the reason why they were uninterested to the reading courses in advance.

Second, based on the students’ perspectives, explicit reading strategies instruction help
them to conduct a more structured and systematic process in reading academic texts. This is
obviously one of advantages of the application of explicit teaching in reading strategies
instruction proposed by many experts (Archer & Hughes, 2011; Khaiyali, 2017; see also
Tierney & Readence, 1995). In the explicit reading strategies instruction, students are required
to go through several stages in which they are guided step-by-step to master the strategies
and apply them independently (Archer & Hughes, 2011). Through careful teacher’s supports
in those stages, students can learn a new reading skill from the basic until the more
complicated one. In the first stage, students are introduced to the skill or strategy through
examples. Here, how, when, where and why the strategies are used is discussed. Tierney &
Readence (1995, p. 280) assert that in this first stage, reading instructor can help students to
distinguish one strategies to another by contrasting them with other skills; for example
comparing “main idea with details, fact with opinion, or good summaries with good
summaries”. One of the students revealed that this stage helped them get new knowledge in
contrasting different kinds of strategies so that their awareness of the strategies was even
more improved. The next stage, modeling stage, include the demonstration of the use of the
strategies. In this case, students are provided procedures to use the skills. Afterwards, the
students are given guided practice. In this stage, students along with the instructor practice
the skills together in order to prepare the students for independent practice. At this point,
discussion between instructor and students occurs to further find out students who find any
difficulty practicing the skill or strategy. Feedback for students are also provided by the
instructor to help them cope with the difficulty. The provision of feedback in this stage for
students can minimize the trouble in the next stages or when the students try to apply the
strategy outside the classroom. It is stated that a “carefully structured lessons that include
guided and supported practice result in higher levels of student success” (Archer & Hughes,
2011, p.22). Moreover, the next stage is the independent practice stage where the students
are given a task to practice the skills independently. This stage is aimed at preparing the
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students to apply the strategies outside the classroom. In this stage, the reading instructor still
provides feedback when the students face difficulty in applying the skills.

Furthermore, the interview revealed that the explicit teaching of reading strategies was
considered useful in the students’ academic life in general. They affirm that the strategies have
been taught in the online reading course can be used in some other courses which require
them to read many academic texts (journal articles and books) or write an essay or mini-
research. They stated that they have been helped to manage their time in reading a lot of
articles so that they can work more efficiently to do the assignments in other courses. Even
though they said that they found out many more challenging reading texts than what they have
been given in the reading course, they claimed that the reading process is more easily to do.
This result is in line with one of the aim of explicit strategies instruction particularly the
modeling stage which is to prepare them to deal with a range of more complicated texts
(Ferlazzo & Sypnieski, 2018). About this point, the students even could determine the most
beneficial strategies in certain reading contexts they have faced, for example in composing an
essay. Many of them considered that strategies in determining main ideas and summarizing
were the most useful strategies in writing their essay as they have to read a lot of references
and paraphrase the result of their reading into their writing.

The role of reading instructor

With regards to the role of the instructor in the explicit strategies instruction, all the
students agreed that the role of instructor is inevitably critical for them in the reading
instruction. They considered that even though they conducted an online reading instruction
which required them to be more independent in learning, they still needed the guidance and
support from the instructor in the teaching learning process.

They affirmed that the role of instructor was to guide them through the stages of the
instructions. As mentioned earlier, in explicit teaching reading strategies instruction, there are
four main stages (Archer & Hughes, 2011; Tierney & Readence, 1995) that should exist in the
teaching learning process. In those four stages, reading teacher or instructor plays an
important part. In the first stage, the instructor should introduce and explain reading skills. In
the modeling stage, teacher involves in demonstrating the use of strategies and give a step-
by-step guideline in using the reading strategies. In the guided practice stage, teacher have
to assist students to practice the reading skills together. At this point, teachers should work
with students to identify how they go about applying the skills and what problems may emerge.
Additionally, teacher also gives feedback when the students face difficulties (Pearson & Dole,
1987). Finally, in the independent practice stage, teacher still also plays an important role in
giving feedback. It can be conclude that the primary responsibility of the instructor in explicit
strategies instruction should be to assist students in constructing their own knowledge in
reading as the result of the practical activities in all those stages (Archer & Hughes, 2011)

Based on the interview, one of the students asserted that the role of teacher is
irreplaceable since they are unlikely to fully understand the strategies in reading
comprehension without the teacher’s involvement, especially in learning new skills or
strategies. Most students agreed that there were several parts of the reading strategies lesson
that is unlikely to be understood if the teacher did not explain in more details. In some cases,
students also need the teacher(s) to clarify some complicated points in the teaching learning
process especially when they face difficulties in applying the skills.

Some of the students also claimed that they have audio and audio visual learning style
so that they need to listen to and/or see in order to absorb the information well. In the context
of the present research, the students were provided synchronous and asynchronous
instruction. In synchronous one, these students could listen to and see their teacher directly
in the online meeting room. Meanwhile, in the asynchronous one, students are given
instructional videos made by the teacher with regards to the explanation of the reading
strategies. It is also stated by one of the students that she really needed the explanation of
the strategies, especially for a more sophisticated skills. The student stated that when she was
presented a comprehensive explanation from the teacher, she could fully understand skills.
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Not only that, all students also regarded that in many parts of the teaching learning process,
particularly when they found difficulties, they needed feedback from the instructor. In
accordance to this, Archer & Hughes (2011) state that when necessary feedback is not
provided, many students struggle in the learning process. Specifically speaking, in an online
classroom like this research context, the feedback could be given directly when the online
meeting done synchronously (for example through conference meeting platform). This can be
the case when the students also asked for clarification at the time of the online conference
meeting. In addition, when the students asked for feedback in the asynchronous meeting, the
instructor could provide it through a brief instructional video. Considering this fact, the role of
the teacher in the explicit instruction is considered exceptional in presenting material, giving
necessary guidance and feedback.

The obstacles in online classroom context

In the learning process using the explicit reading strategies instruction, the students
must face obstacles or difficulties let alone the online classroom context. The result of the
interview revealed that all students experienced many temporary technical problems such as
poor connection and troubles on the devices (such as audio and video problems) they used
for the online learning. Certainly, these kinds of obstacles cannot be avoided in online
classroom context. It is in line with the result of the research from Windiarti, Fadilah,
Dhermawati, Pratolo (2019) that technical problems is one of the major obstacles in online
learning. This obstacle may obstruct the teaching learning process. It is stated by the students
that technical problems definitely hinder their comprehension of the strategies being taught by
the instructor, especially when the meeting conducted synchronously through conference
meeting platform (such as Zoom and Google Meet). Occasionally, they lost some parts of the
instructor’s explanation.

Additionally, because of the technical problems, they also encounter difficulties in asking
for clarification or feedback from the instructor. This led to the fact that a few students keep
their questions without trying to ask the instructor in the following time, outside the classroom
or in the next meeting. This might also become the reason why some students cannot master
the reading skills or strategies comprehensively. Since explicit reading strategies instruction
has four main stages in which students are guided to master the reading skills step-by-step,
the point that the students face this kind of difficulties might also affect the effectiveness of the
instruction.

The next obstacle frequently encountered by the students is their fluctuating motivation
in doing the online learning. Some students said that at times, their motivation in online
classroom decrease because of many unclear reasons. This is relevant to what Dhawan
(2020) affirms that for students, sometimes, online learning may be uninteresting. He asserts
that a great time flexibility in online learning may be the reason underlying this issue.
Consequently, the students often regard it difficult to find a time to do it. In this case, the
students stated that they need to be motivated regularly by the instructor to gain their
motivation back. Moreover, two students also revealed that their individual consideration and
attention is required in keeping their learning motivation. Some of the students also confirmed
that they expect a two-way interaction with the instructor in online learning. However, this is
sometimes difficult to implement with many limitations faced by both students and instructor.

Referring to the issues mentioned above, it is understandable that the implementation
of the explicit reading strategies instruction did not achieve its best potential results. Regarding
this, it is suggested that reading instructors provide various teaching strategies to give the
students more flexibility and convenience in online classroom context, for example by using
different types of learning websites to create more attractive classroom activities.

CONCLUSION

The objectives of the study were to examine students’ perspectives of the
implementation of explicit teaching of reading comprehension strategies in an online
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classroom context. With this regards, three aspects of the students’ perspectives were
explored: 1) how the explicit instruction assists the students in improving their academic
reading; 2) the role of the reading instructor in guiding the students; and 3) the obstacles they
found during the instruction. The findings pointed out a positive view of the students towards
the implementation of explicit teaching of reading strategies and its positive effects on the
students’ academic reading improvement. The students also highlighted an essential role of
the reading instructor in assisting them to master academic reading strategies in the online
classroom environment, more specifically in presenting the material, demonstrating the
strategies and giving necessary feedback and support. Moreover, the major obstacles
encountered by the students are common technical problems like connection, audio and video
as well as the problems with fluctuating motivation in doing the online learning. However, the
students fully realized that all these problems did not affect their positive view about the
application of the explicit teaching of reading strategies in the classroom. The insights from
the results of this study could be useful for reading instructor in designing a systematic reading
comprehension instruction in online classroom context. However, to get a more
comprehensive result, it is suggested that further studies be conducted quantitatively to see
whether explicit instruction significantly improve students’ reading comprehension.

REFERENCES

Ajideh, P., Zohrabi, M., & Pouralvar, K. (2017). The Effect of Explicit Instruction of
Metacognitive Reading Strategies on ESP Reading Comprehension in Academic Settings.
International Journal of Applied Linguistics & English Literature, 7(4):77-86.
http://dx.doi.org/10.7575/aiac.ijalel.v.7n.4p.77

Alderson, J. C. (1984). Reading in A Foreign Language: Reading Problem? In Alderson, J.
Charles. and A.H. Urquhant (Eds.), Reading in a Foreign Language (pp.1-27). New York:
Longman.

Archer, A. L. & Hughes, C. A. (2011). Explicit instruction: Effective and efficient teaching. New
York, NY: The Guilford Press.

Atkins, J. G. (2013). The effect of explicit teaching of comprehension strategies on reading
comprehension in elementary school. Published dissertation: Columbia University.

Ballou, A. K. (2012). Using explicit strategy instruction to improve reading comprehension.
Master’s Thesis: Ralph C. Wilson, Jr. School of Education.

Braun, G., Austin, C., & Ledbetter-Cho, K. (2017). Practice Guide: Explicit Instruction in
Reading Comprehension for Students with Autism Spectrum Disorder. Washington, DC:
US Department of Education, Office of Special Education Programs.

Brevik, L.M. (2019). Explicit reading strategy instruction or daily use of strategies? Studying
the teaching of reading comprehension through naturalistic classroom observation in
English L2. Reading and Writing, 32, 2281-2310. doi: https://doi.org/10.1007/s11145-019-
09951-w

Brown, R. (2017). Comprehension strategies instruction for learners of English: Where we
have been, where we are now, where we still might go. In S. E. Israeli (Ed.), Handbook of
research on reading comprehension (pp. 543-567). New York, NY: The Guilford Press.

Creswell, J. W. (2009). Research design: Qualitative, quantitative, and mixed methods
approaches (Third edition). Thousand Oaks, California: SAGE Publications, Inc.

Cresswell, J. W. (2010). Educational research. New Jersey: Prentice Hall.


http://dx.doi.org/10.7575/aiac.ijalel.v.7n.4p.77

Students’ Perspectives on Explicit Teaching in Reading Comprehension in an 91
Online Classroom

Dhawan, S. (2020). Online learning: A panacea in the time of COVID-19 crisis. Journal of
Educational Technology Systems. 49(1), 5-22.

Fajriah, Y. N. (2020). Comprehensible input, explicit teaching, and corrective feedback in
genre based approach to teaching spoken hortatory exposition text. English Education and
Applied Linguistics Journal, 3(1). 10-15.

Ferlazzo, L. & Sypnieski, K. H. (2018). The ELL Teacher's Toolbox: Hundreds of Practical
Ideas to Support Your Students, First Edition. San Francisco, CA: John Wiley & Sons, Inc.

Israel, S. E. (2017). Handbook of research on reading comprehension. New York, NY: The
Guilford Press.

Iwai, Y. (2016). The effect of explicit instruction on strategic reading in a literacy methods
course. International Journal of Teaching and Learning in Higher Education, 28(1), 110-
118.

Khaiyali, A. T. A. (2017). Pedagogical model for explicit teaching of reading comprehension to
English language learners. International Journal of English Language and Translation
Studies, 5(3), 61-69.

Mullis, I.V.S., Martin, M.O., Kennedy, A.M., Trong, T.L. and Sainsbury, M. (2009). PIRLS 2011
Assessment Framework. TIMSS & PIRLS International Study Center, Chestnut Hill.

Nordin, N. M., Rashid, S. M., Zubir, S. I. S. S., Sadjirin, S. (2013). Differences in reading
strategies: How ESL learners really read. Social and Behavioral Sciences, 90. 468 — 477

Onovughe, G., & Hannah, A. (2011). Assessing ESL students' awareness and application of
metacognitive strategies in comprehending academic materials. Journal of Emerging
Trends in Educational Research and Policy Studies, 2(5), 343-346.

Pearson, D. & Dole, J. A. (1987). Explicit Comprehension Instruction: A Review of Research
and a New Conceptualization of Instruction. The Elementary School Journal, 88(2), 151-
165.

Pilonieta, P. (2010). Instruction of research-based comprehension strategies in basal reading
programs. Reading Psychology, 31, 150-175.

Pilonieta, P., Hathaway, J., Medina, A.,& Casto, A. (2019). The impact of explicit
comprehension strategy instruction on first- and second-grade at-risk students. Journal of
Education, 199(3), 128-141.

Poole, A. (2019). Reading Strategies and Academic Success: The Case of First-Semester
College Males. Journal of College Student Retention: Research, Theory & Practice, Vol.
21(1) 2-20. DOI: 10.1177/1521025116685094

Rodli, S. (2018). Use of reciprocal teaching method in improving reading comprehension
ability of grade X Madrasah Aliyah Negeri Mojokerto Lesson Year 2016-2017. Jurnal Diklat
Keagamaan, 12(2), 121-127

Salehomoum, M. (2018). Explicit instruction of reading comprehension strategies: Effect on
d/Deaf adolescent students’ strategy use and reading comprehension. Peer-reviewed
dissertation: University of California, Berkeley.

Scammacca, N.K., Roberts, G., Vaughn, S., & Stuebing, K.K. (2015). A meta-analysis of
interventions for struggling readers in grades 4-12: 1980-2011. Journal of Learning
Disabilities, 48(4), 369—390. https://doi.org/10.1177/0022219413504995



92 Anit Pranita Devi, Suroto

Tierney, R. J. & Readence, J. E. (1995). Reading Strategies and Practices: A Compendium.
Massachusetts, MA: Allyn & Bacon.

Windiarti, S., Fadilah, N., Dhermawati, E., & Pratolo, B. W. (2019). Teachers’ perception
toward the obstacles of e-learning classes. Journal of Language Teaching and Literature,
6(2), pp. 117 — 128. DOI: https://doi.org/10.30605/25409190.v6.117-128

Zare, P. & Othman, M. (2013). The relationship between reading comprehension and reading
strategy use among Malaysian ESL learners. International Journal of Humanities and
Social Science, 3(13), 187-193.

Zafarghandi, A. M., Hasaskhah, J. & Montaghami, F.T. (2016). The effect of explicit teaching
of online metacognitive strategies on EFL learners' L2 reading comprehension. Journal of
Applied Linguistics and Language Research, 3(4), 266-281



